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BOX 5: QUALITY IMPROVEMENT A



Introduction
The General Education Assessment and Review (GEAR) Committee collects and organizes information

relevant for the evaluation of the general education curriculum at Catawba College. This includes approving
and removing general education attributes and assessing the outcomes of general education classes by
attribute. GEAR’s primary tool for collecting information is the Outcome Assessment Report (OAR) form,
completed by faculty who teach general education courses. Beyond the collection of information used by
GEAR to assess course performance and college-wide performance in meeting existing learning outcomes,
the form serves as a useful starting point for instructors’ self-reflection on course performance and course
improvement.

GEAR created this handbook for faculty teaching general education courses to provide guidelines on the
completion of these forms and to offer advice on how to use the OAR effectively when evaluating and
improving courses. GEAR aims for course—and curriculum—evaluation and improvement, not the
evaluation of individual faculty members teaching courses in the General Education curriculum at Catawba
College. OAR contents are not intended for, and therefore should not be used for, evaluation of individual

faculty members’ performance as classroom instructors.

Operating Procedures
As stated in the Faculty Handbook.

e Task: recommend learning outcomes assessment procedures in regards to General
Education Offerings.

= Rationale: GEAR has the most data on trends and performance in General
Education courses. It can make recommendations, but changes are made by the full
faculty.

= Related constituents: GEAR works with invested members of the faculty,
administration, and other committees to determine recommendations about
assessment procedures.

= Process: Invested parties can contact the GEAR chair to ask that such considerations
be put on the GEAR agenda. Recommendations from those deliberations will be

presented at faculty meetings for further review.



e Task: considers the revision or deletion of General Education requirements as well as

learning outcomes for General Education courses and makes recommendations to the

faculty on these matters

Rationale: GEAR has the most data on trends and performance in General
Education courses. It can make recommendations, but changes are made by the full
faculty as they affect all faculty and the student body.

Related constituents: GEAR works with invested members of the faculty,
administration, and other committees to determine recommendations about General
Education requirements. We also review the efficacy of learning outcome
assessments.

Process: Invested parties can contact the GEAR chair to ask that such considerations

be put on the GEAR agenda. Recommendations from those deliberations will be


http://catawba.edu/GEAR

= Process: Faculty have until 48 hours after they receive their Course Evaluations to
submit OARs at www.catawba.edu/OAR. GEAR provides feedback via a report on

a three-year cycle available for review in the GEAR Handbook.

ResourceBT/k


http://www.catawba.edu/OAR

b) OARs will be submitted to GEAR through the form found at www.catawba.edu/OAR.
Department chairs may also request these outcomes. .

2) Department Chairs
a)


http://www.catawba.edu/OAR

d) Administration will review cumulative reports for data that can include OAR completion rates
and make decisions about the imposition of penalties, which can but need not include: docking

pay, prohibiting overloads, and terminating contracts.

Timeline for Review Cycle:
Each year, GEAR will collect data from submitted OAR forms and create an aggregate report that will be available on

the T-Drive under Committees/GEAR

Committee Attributes Reviewed Semesters Reviewed
Year

2021-2022 Creative, Foreign Language, Scientific and FYS | FA 2018 - SP 2021
2022-2023 Interpretative, Quantitative Literacy and FYW | FA 2019 - SP 2022
2023-2024 Historical/Social, Nonwestern, SYW, Wellness | FA 2020 - SP 2023
2024-2025 Creative, Foreign Language, Scientific and FYS | FA 2021 - SP 2024
2025-2026 Interpretative, Quantitative Literacy and FYW | FA 2022 - SP 2025
2026-2027 Historical/Social, Nonwestern, SYW, Wellness | FA 2023 - SP 2026
2027-2028 Creative, Foreign Language, Scientific and FYS | FA 2024 - SP 2027
2028-2029 Interpretative, Quantitative Literacy and FYW | FA 2025 - SP 2028
2029-2030 Historical/Social, Nonwestern, SYW, Wellness | FA 2026 - SP 2029
2030-2031 Creative, Foreign Language, Scientific and FYS | FA 2027 - SP 2030

Procedure for Approving a General Education Attribute to an Existing Course
Offered

If a department wishes to add an attribute to an existing course, they must fill out a Form for Certification of Course
under General Education Program. These forms are tag specific and can be found on the T: Drive.

Procedure for Declassifying a Course Offered Under the General Education Tag

If GEAR no longer feels a particular course is appropriate for satisfying a general education requirement,
then it can declassify the course. However, this should only be done after consultation with the department,
department chair, and Provost. Rarely should it be done without the approval of the department chair

and/or Provost.

If a department wishes to have a general education attribute removed from a course, the chair of the

department should submit a letter to the committee at GEAR@catawba.edu that should include:

e The tag that is being proposed for removal
e The rationale behind removing the tag
e How many classes and seats were available to students in other classes with that attribute in the last

semester it was taught.


mailto:GEAR@catawba.edu

The committee will use this information to make a decision about the tag. It is GEAR’s responsibility to

communicate with the registrar any changes to class attributes.

Completing OARs
General Information on Completing OARs
By teaching a general education course, you committed to completing OARs and submitting these

documents to GEAR (on schedule) as part of your teaching responsibilities. OARs should be completed 48
hours after receiving your course opinion surveys. Here are basic guidelines for completing OARs:
e You must complete each column of the OAR, though a quality improvement action is not required
for each outcome.
e You must complete a separate OAR for each foundation/skill or perspective attribute attached to a
course. For most courses, there is only one OAR required. Courses with the non-Western

perspective designation are the most frequent exception.


http://www.catawba.edu/OAR




e The assessment tool should be a specific assignment or portion of an assignment you employ to
target the specific learning outcome.

o For many learning outcomes, the overall score on essays, tests, or other assignments is too
blunt an instrument to properly assess student learning on a specific learning outcome.

e At times, a single assignment has the potential to address multiple learning outcomes. If this is the
case, you should clearly identify a specific component (and keep scores on that component for
reporting purposes) that address each learning outcome.

o For example, in a writing course, one critical response essay might assess both
comprehension of content and technical writing mechanics. The instructor should give a
separate score for each area (in his or her gradebook) to properly assess each learning on
each outcome.

e Depending on your discipline and style of teaching, you may feel inclined to employ multiple
assessment tools for one learning outcome. While this is not a requirement, the use of multiple
assessment tools may be beneficial to address various learning styles within the classroom and how
students articulate or demonstrate achievement of a particular learning outcome.

o0 Unique challenges arise when aggregating student performance scores on multiple
assessment tools into a single result of the course/class-wide performance on a learning
outcome required for reporting in the OAR. This is addressed in the “Results” section of
this handbook and in Appendix A.

e When completing your OAR, please keep in mind that the members of the GEAR committee are

not experts in your discipline. However, the learning outcomes and perspectives and skills in the



FYS has a uniform standard for all FYS instructors. The FYS Director will provide this
standard. Currently, 75% of students should earn a 75% or greater on the assessment tool.

If multiple tools are used, or multiple assignments listed as one tool (i.e. two critical
summaries), the standard listed in your OAR should indicate whether each student earns a
specific minimum score on each assignment or whether the student must have an minimum
average score over all assignments/tools when calculating whether the standard is met or not
met by students attempting the assessment tool. See Appendix A for more information.

Be clear on what the standard is. 75% meet 75% is not a clear statement of the standard, nor
is 75% will attain 75% proficiency (in addition, 75% proficiency implies not attaining
proficiency in the learning outcome). A well-crafted standard would read: 75% of students
attempting each tool will earn 75% of points available for each tool assessing this learning
outcome.

You must use a numeric standard. As there is no college-wide standard for letter grades, results
on a standard of 75% will earn at least a “C” cannot be effectively combined with results
from other courses assessing the same learning outcome, foundation/skill, or perspective for

college-



e When using multiple assessment tools, clearly identify the one overall result for each learning outcome.
You should also include the results in a similar #meeting/#attempting=% format for each
assessment tool used, but this is not required.

o If you do employ multiple tools, please clearly and concisely explain how you aggregate
results from multiple tools and into the single results reported to GEAR for assessment of
overall curriculum performance on learning outcome purposes.

0 Please refer to Appendix A for more information on reporting results when multiple

assessment tools are used for a single learning outcome.

Box 5: Quality Improvement Action (QIA)
In this box, write down what you are planning to do the next time you teach the course to improve student

learning to better achieve the standard of this particular corresponding learning outcome.
e This statement should address the following questions:
o0 What are you going to change to improve student learning and why are you implementing
this change?
0 How do you feel it will lead to better student learning?

Examples of useful QIAs:
0 Change in the assessment tool.
0 Change in the material used (different reading/lecture/media) to address a learning outcome.
0 Change in the method of delivery (paper/presentation/reading/group project/etc.) to relay
information useful to advancing learning outcome.

e You cannot change learning outcomes as QIAs. These were set by the faculty as part of the approval
of a new General Education curriculum at Catawba College.

e Astandard can only be changed after consulting the department and agreeing upon the revised
definition of the standard. Every General Education course must have a minimum standard of
70% achieving 70%.

e You do not need to include a QIA for each learning outcome if you deem that no improvement

action is necessary for a particular outcome.

e While it is not required to offer a QIA for each learning outcome, it is beneficial to acknowledge

10



Action,” of the OAR for the next offering of this course in addition to the previous QIA and why
you decided to alter your QIA.

Penalty for Not Completing an OAR
The administration provides support to make sure all OARs are turned in on time. The administration is responsible

for imposing penalties which could include but are not limited to:

e Not allowed to do overloads

e |t would show up on departmental chair reviews..

e |tis part of the tenure process. The FTPC expects faculty to discuss OARSs in this process.
[ ]

Frequently Asked Questions

11



While length of an OAR will vary from category to category based on the number of learning
outcomes, a brief guideline for maximum length is: no more than two rows/learning outcomes on
the first page (accounting for header and column headings space), and no more than three
rows/learning outcomes on any subsequent pages of an OAR form. While a lengthy narrative may

be useful for your own purposes when drafting your reflections on a course before a long break, or

12






“Multiple outcomes, single tool”: You used the same assignment or component of an assignment
for multiple learning outcomes. If the assessment tool can measure performance on multiple
learning outcomes, it is too imprecise to measure performance on these outcomes well.

“Multiple tools, one result”: You used multiple assessment tools but did not record how students
performed on each.

“Magic number”: You used multiple assessment tools for learning outcome and reported results on
each and overall results, but did not explain how you calculated the overall result for performance
on this learning outcome.

“Previous QIA?” (in results section of OAR review form): You listed your previous QIA, may even
have a new QIA, but did not include comments regarding the effectiveness of the previous QIA in
improving results on the learning outcome. Commenting on the improvement action is part of
“completing the cycle” of assessment.

“Unclear how this addresses LO” (in OAR review form section for QIA): You have a clear QIA
discussed somewhere in the last column. However, the content/discussion of the QIA is not clearly
linked to the corresponding learning outcome in that row of the OAR.
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Appendix A: Comparison of Methods of Aggregating Results Across Multiple Tools
In this example, we consider two possible methods that can be used to assess learning outcomes in the
event that
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Appendix B: Sample Good and Bad Example OARs.

These forms can be found on the T-drive to help with compilation of data. However all OARs must be submitted online.

Course: DAN 3543

Semester/Year: Fall 2014

General Education Category: Creative

Professor: Fox

Good Example of OAR Form for First Time Teaching a Course

Improvement
Action determined
for this semester

N/A

Learning
Outcomes

Students will
demonstrate

substantial knowledge
of at least one creative

process.

Briefly describe how
outcome is addressed
by an assignment or
specific exam
guestions

17

Define
standard for
meeting this

outcome

Outcome Results

Quality Improvement
Action
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Poor Example of OAR Form for Repeated Time Teaching a Course:

Course: DAN 1101

Semester/Year: Fall 2014
General Education Category: Wellness & Literacy

Professor: Fox

Briefly describe how

Improvement outcome is Define Outcome Qualit
Action Learning addressed by an standard for Results Im rovemen%/ Action
determined for | Outcomes assignment or meeting this P
this semester specific exam outcome
guestions

Click here to describe LO1 Average of 3 movement 70% of students 100% of students e Raise assessment
how outcome will be performance projects. attain at least 70% attained C level standard of each
addressed the next time efficiency. efficiency. performance project.

this course is offered.

Click here to describe
how outcome will be
addressed the next time
this course is offered.
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Forms for GE Tag Review
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